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Managing classrooms effectively is one of the most
challenging tasks teachers face. 1 It is also one of the
most important tasks, as successful classroom
management is essential to effective delivery of
instruction. 2 The need for Connecticut teachers to
have the tools for managing their classrooms is
evidenced by the high rates of disciplinary referrals in
Connecticut schools 3 and by the correlation between
poor classroom management capabilities and teacher
burnout. 4
Classroom management training in teacher
preparation programs, however, has often been seen
as a subject secondary to educational theory and
pedagogy.5 It is not surprising, then, that in national
and state studies, graduates of teacher education
programs often have felt less prepared in the areas of
classroom management and student discipline than in
other areas. 6
Having greater, more explicit training in classroom
management could help teachers feel more confident
in classroom management, improving student
learning and lowering disciplinary referral rates.
Fortunately, Connecticut has taken important steps
towards increasing the amount of training that
beginning teachers receive in classroom management.
What is Classroom Management?

Classroom management has been defined in the
education literature in several ways. Part of the
complexity in defining classroom management is that
it is closely linked with pedagogy; many aspects of
instructional practice could be termed aspects of
classroom management as well. 7 Classroom
management can be summarized as the combination
of classroom organization, prevention of and
intervention in disciplinary matters, and the setting of
the “tone” of the classroom. 8

Good Classroom Management Bolsters Student
Success

Research indicates that effective classroom
management, effective instruction, greater student
learning, and fewer student discipline problems are all
linked. In order to deliver effective instruction to
students, teachers must effectively manage their
classrooms. 9 Students also learn more in wellmanaged classrooms. 10 Researchers have noted that
not only does effective classroom management allow
for effective instruction but that effective instruction
can be one of the greatest tools of good classroom
management. 11

On the other hand, poor classroom management and
the corresponding disciplinary difficulties can lead to
negative outcomes for children. All students in a
classroom lose valuable instructional time when a
teacher has to spend significant time addressing
classroom disruption, even by a single student. 12
Referrals to the school office for disciplinary matters
and out-of-school suspensions also reduce the
amount of time that a child is in school learning; in
the 2007-2008 school year, Connecticut children lost
over 250,000 school days to suspensions. 13 While it is
evident that some office referrals and suspensions are
necessary, some offenses could likely be handled by
the teacher in the classroom if the teacher had and
exercised the needed classroom management skills. 14
Nearly two-thirds of suspensions in Connecticut are
for school policy violations, such as use of profanity
and disruptive behavior. 15 With training and practice,
it is likely that teachers could handle at least some of
such behaviors in the classroom, avoiding office or
suspension referrals and allowing children to remain
in school learning.
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Inadequate Classroom Management Skills Lead
to Teacher Burnout

There is also a connection between ineffective
classroom management skills and teacher burnout.
Burnout is one cause of teacher attrition16;
nationwide, nearly half of all new teachers leave the
profession within 5 years. 17 Multiple studies have
shown that student discipline problems are one of the
leading causes of teacher stress and burnout. 18
Teachers who lack sufficient classroom management
skills are prone to burnout. 19 Furthermore, teachers’
perceived efficacy in classroom management is
predictive of levels of burnout. Teachers who
perceive themselves as more competent in the area of
classroom management are less likely to report
symptoms of burnout. 20
Teachers Express Concern About Classroom
Management

Both new and experienced teachers see classroom
management as an area of concern. 21 Student
teachers often state their anxiety about classroom
management. 22 Some researchers have noted that this
concern about classroom management outweighs
teachers’ concerns about instructional content or
pedagogy.23
It is understandable that classroom management is
often perceived as a daunting task. Students have
many needs both academic and social-emotional, and
teachers must balance responding to these needs with
the sheer number of other tasks that are vital to
managing a class well – organizing the physical layout
of the room, presiding over classroom transitions, and
managing conflict, among others. 24 Teachers are also
usually the initial responders to many student
discipline problems in the classroom. 25
Classroom Management Underemphasized in
Teacher Education Programs Nationally

Studies that have looked at classroom management’s
representation in teacher training curricula have noted
that classroom management and discipline skills are
often relegated to secondary status, behind content
pedagogy and educational psychology. 26 Particularly
when classroom management is integrated into other
courses, it may be overshadowed by the primary
course content and may be taught by an instructor
whose area of expertise is not classroom
management. 27 Consequently, both new and
experienced teachers have stated they feel least
prepared in the area of classroom management, 28 with

few practical tools to help them develop effective
classroom management. 29 The lack of training in
discipline skills in teacher training programs has been
called a “major deficiency.” 30
Classroom Management Education in
Connecticut’s Teacher Training Institutions

There are 19 approved teacher preparation
institutions in Connecticut for initial or advanced
teacher certification. 31 Sixteen of these are degreegranting programs, and three are non-degree-granting
alternative certification programs. In Connecticut,
teacher training programs prepare teacher candidates
to meet several sets of standards. 32 The state of
Connecticut does not currently mandate any specific
type of training in classroom management for teacher
certification; rather, each institution or program has
its own curriculum and requirements for classroom
management education. 33
A telephone and email survey of 16 of Connecticut’s
teacher preparation programs conducted by
Connecticut Voices for Children revealed that
training in classroom management varies substantially
across the state. 34 (See Appendices A and B.) Of the
degree-granting programs, at least six offer a separate
class dedicated to classroom management. This
course is required for certification at three of these
institutions; at two other institutions, the classroom
management course is required only of teachers
training for certain certification areas (e.g. special
education). Additional classroom management
training is often integrated into other courses in those
programs with a separate course. Of those programs
and tracks not requiring a separate course in
classroom management, all integrate the topic into
other required courses, such as methods or
foundation courses.
In Connecticut’s alternative certification teacher
education programs, methods of classroom
management instruction vary between programs. In
one program, a classroom management specialist
gives substantial instruction in classroom
management as part of one of three required program
components. A second program requires completion
of a separate module on classroom management
equivalent to a 3-credit course. A third program has a
required course entitled “Classroom Management and
Culture.” 35 In all of these programs, classroom

management training is also integrated throughout the
training program.
It appears, then, that some instruction in classroom
management is always provided as part of the teacher
training curricula in Connecticut, though there is
substantial variation in the quantity or method of
instruction. There is also currently no state
requirement for veteran teachers to receive
professional development in classroom management
throughout their careers. 36
Connecticut’s Education Community States
Need for Greater Classroom Management
Training

Connecticut educators, administrators, teacher
training instructors, and policymakers have voiced the
need for greater training in classroom management.
In surveys of beginning teachers and their principals,
focus groups of teachers done by a statewide teachers’
union, and state-level advisory committee meetings,
classroom management has been identified as one of
the main areas in which teachers need and desire
more preparation. 37
Connecticut Takes Steps to Ensure Greater
Training in Classroom Management

The Connecticut legislature and State Department of
Education (SDE) have responded to the expressed
need for more instruction in classroom management
by changing requirements for teacher training and
certification. The new requirements were developed
over the course of several years, with input from a
wide range of stakeholders. 38
Beginning on July 1, 2012, teacher candidates starting
teacher preparation programs will be required to be
trained in “evidence-based classroom and behavior
management.” 39 Candidates are to learn a variety of
classroom management skills and develop
competence in classroom and behavior management
prior to teaching, according to SDE’s new draft
regulations on teacher certification. 40 These
regulations, if adopted by state officials, will go into
effect on July 1, 2014. A timeline published by SDE
states that the regulations may reach final approval
and adoption by fall 2010. 41 While the new
requirements and draft regulations do not specify how
classroom management strategies should be taught or
assessed, the draft regulations do specify a minimum
skill set that should help ensure that teacher
candidates receive a solid foundation in classroom

management practices. The regulations specify, for
example, that new teachers are to learn skills such as
use of positive reinforcement and development of
individual behavioral support plans. Preservation of
this specific language concerning classroom
management strategies in the regulations is needed to
ensure that the requirements are effective and result
in positive change in Connecticut teacher education.
In addition to receiving enhanced instruction in
classroom management prior to teaching, beginning
teachers in Connecticut will be required to complete
additional training in classroom management during
their first two years of teaching. Teachers will receive
this instruction through the new Teacher Education
and Mentoring (TEAM) program, which begins in
school year 2010-2011. 42 TEAM will pair new
teachers with mentors and utilize new teachers’
individualized needs assessment to develop
professional growth plans. 43 New teachers complete
five modules as part of the TEAM program, one of
which is classroom management and climate. SDE
suggests that the classroom management module be
the first one undertaken by each teacher in the TEAM
program.44 All modules must be completed
successfully before new teachers can progress from an
initial educator certificate to a provisional educator
certificate. 45
Greater Classroom Management Training Yields
Positive Results

Evidence from both Connecticut programs and
national literature indicates that Connecticut has made
a positive step in designing the new training
requirements. Evidence shows that training in
classroom management allows teachers to become
more effective classroom managers. 46 Various
classroom management teacher training interventions
for in-service teachers have resulted in teachers’
increased use of positive classroom management skills
and a decrease in inappropriate student behavior. 47 In
Connecticut, districts working with the University of
Connecticut’s teacher candidates and graduates
reported that additional explicit training in classroom
management was a positive change. 48 Teachers and
administrators in Bridgeport receiving training in
Positive Behavioral Supports (PBS) – a program with
a strong emphasis on classroom management – saw
the district’s out-of-school suspension rate decrease
by approximately one-third. 49

Greater training in classroom management would also
likely increase teachers’ confidence and perceived selfefficacy in the area of classroom management.
Greater perceived self-efficacy, as noted earlier, is
associated with a decreased likelihood of teacher
burnout. 50
Conclusion

Effective classroom management is an integral part of
effective teaching, with positive implications for both
teacher and student success. Connecticut has made a
large step in the right direction with the introduction
of state requirements for training in classroom
management, both before and after new teachers
begin teaching. Final approval by state officials of the
regulations concerning competence in classroom
management is pending. It is necessary that the
specific classroom management strategies in the draft
regulations are preserved in the final regulations in
order to uphold the benefits of the new requirements.
Monitoring the effectiveness of the new requirements
is also needed. Ensuring that all teacher candidates
receive instruction in all the classroom management
components of the draft regulations and tracking the
success of the added instruction in enhancing teacher
competence and confidence in classroom
management are important components of such
monitoring. In addition, further supporting and
enhancing professional development for veteran
teachers in the area of classroom management could
be helpful, as the new changes target beginning
teachers only.

Appendix A: Classroom Management Training Practices in Connecticut’s Degree-Granting Teacher Education Institutions 6
School Name 1
Classroom Management
Separate Course in Classroom
Classroom Management
Offered as a Separate Course 2
Management Required for
Integrated into Other Required
Certification
Courses; No Separate Course
Required
Albertus Magnus College
X
Connecticut College
X
Mitchell College
X
Quinnipiac University
X
X
Sacred Heart University
X
X
3
St. Joseph College
X
X
X
Southern Connecticut State
X
X
X
4
University
University of Bridgeport
X
University of Connecticut
X
X
University of Hartford
X
5
University of New Haven
X
X
Western Connecticut State
X
University
Yale University
X
Sources:
A telephone and email survey was conducted by Connecticut Voices for Children with the following institutions between 19 November 2009 and 14 April 2010: Albertus Magnus
College, Connecticut College, Mitchell College, Quinnipiac University, Sacred Heart University, St. Joseph College, Southern Connecticut State University, University of Bridgeport,
University of Connecticut, University of Hartford, University of New Haven, Western Connecticut State University, and Yale University.
The following institutions are approved initial teacher education programs in Connecticut and were contacted but could not be reached for information on classroom management
instruction practices: Central Connecticut State University, Eastern Connecticut State University, and Fairfield University.
2 Programs that offer a separate course on classroom management typically integrate classroom management instruction into other required courses as well.
3 At St. Joseph College, a separate course in classroom management is required for candidates in the special education and secondary education certification tracks. For candidates in the
elementary education and early childhood education certification tracks, classroom management training is integrated into other required courses.
4 At Southern Connecticut State University, classroom management instruction is integrated into required courses for undergraduate and graduate elementary education track candidates.
For graduate-level elementary education track candidates, a specific course in classroom management is offered and is strongly recommended. For students in the secondary education
certification track, classroom management instruction is integrated into other required courses, and a separate course in classroom management may be taken as an elective. For students
in the special education certification track, a separate course on classroom management is required.
5 At the University of New Haven, a separate course in classroom management is offered and often taken as an elective by secondary education track candidates. Classroom management
instruction is integrated into other required courses for elementary education track candidates.
6 This chart reflects classroom management training practices during the 2009-2010 school year. Some teacher education programs in Connecticut are beginning to revise their classroom
management instruction practices due to new and pending changes in state law and regulations.
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Appendix B: Classroom Management Training Practices in Connecticut’s Alternative Certification Teacher Education Programs 1
Program Name
Classroom Management Taught by a
Classroom Management Offered in a
Specialist as part of a Required Core/Theory Separate, Required Module/Course
Module
Alternate Route to Certification (ARC) 2
X
3
Charter Oak State College
X
Teach For America 4
X
Sources:
A telephone and email survey was conducted by Connecticut Voices for Children with the following programs between 20 November 2009 and 16 April 2010: Alternate Route to
Certification (ARC), Charter Oak State College, and Teach For America.

This chart reflects classroom management training practices during the 2009-2010 school year. Some teacher education programs in Connecticut are beginning to revise their classroom
management instruction practices due to new and pending changes in state law and regulations.
2 In the ARC program, classroom management instruction is also integrated throughout other required components of training.
3 At Charter Oak State College, classroom management instruction is also integrated throughout other required components of training.
4 In the Teach For America program, classroom management instruction is also integrated throughout other required components of training.
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